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Introduction

The process of course design does not stop (as it often does) at the point
when the materials produced are assembled in their final form and distributed
for use. The crucial factor which determines the success of a course is how
it is used in the classroom and this issue is far too often treated in a cosmetic
manner or ignored altogether It is important to bear in mind that materials
are but classroom tools used by learners and teachers. The term ‘tool’ is used
because materials do not in and of themselves cause learning to take place
They are devices which, if used appropriately by learners and, especially by
teachers (who manage the learning process) may cause learning to take place.

One very important premise of UMSEP is that the production of new courses
which imply new classroom behaviour (as UMSEP courses do) should be ac-
companied by a detailed analysis of the demands that these courses make on
the teacher in terms of the knowledge, skills and attitudes which are required
if the learning aims of the course are to be realiscd. And that a teacher train-
ing or orientation programmec should be developed to provide teachers with
guidance in the critical areas identified.

Identifying Demands On Teachers And Priority Training Areas

The model that was used was one which was proposed and worked out for
UMSEP by David Warren Piper, our consultant from the Teaching Methods
Unit of the University of London, during his consultancy visit in December
1981.

The basic idea is this. new materials imply the staff using them in particular
ways which require knowledge, skills and certain attitudes such as belief in
the value of the materials and confidence in them. These requirements may
coincide or contrast with the existing knowledge, skills and attitudes of the
staff If a ‘gap’ should exist, it would have to be described and then possible
ways of closing it specified. Once the ways of closing the gap are described,
they can be rated in terms of technical soundness, feasibility (convenience,
cost) and acceptability (from the parties involved — teaching staff, ad-
ministrators, etc.). Then an appropriate strategy can be decided upon.

The starting point was, therefore, to identify the salient features of UMSEP
materials from which can be derived salient demands on staff expressed in
terms of knowledge, skills and attitudes. The following are the salient features
of UMSEP materials which were identified.

(i) Picture of the course and unit structure is given and each item is plac-
ed in the picture.

(ii) Objectives (course, unit, activity) are made explicit to staff, students.

(iii) Criteria of success are made clear to staff, students (what, by when,
how well, under what conditions).
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(iv) Complex learning items are broken down into separately practised
and assssed parts.

(v) Materials are so written that the best results will be obtained if the
teacher can perceive problems quickly, diagnose their cause, and then
prescribe appropriate treatment.

(vi) Malerials are designed 1o accommodate students with &8 wide range
of ability Itis assumed that there will be considerable diversity in a
class at any one time on a number of parameters. competence, in-
terest, commitment, elc.

(vii) Variety of activities with different management features and involv-
ing different criteria of assessment is used,

(viil) variety of acuivities with different criteria of asscasment is used.

(ix) Variety of experiences, modes of expression (words, diagrams) is
provided.

(x) Studentsare actively involved. They do most of the talking and engage
in peer-teaching.

(xi) Topics and settings used in activitics are realistic and professionally
relevant.

The salicnt features were then translated into the following salient demands
on teachers.

(i) understanding of course objectives and rationale

(ii) familiarity with course and unit structure

(i) familiarity with specific objectives and design of the main activity
types and ability to relate former to meta (course) - objectives

(iv) familiarity with methodology of course

(v) understanding of professional content

(vi) classroom and activity management sialis (particulasly the skiils of
selting yp, monitoring, evaluation end giving feedback)

(vii) relating language skills taught in the unit to professional needs

(viii) ensuring high student involvement

(ix) coping with diversity

(x) diagnosing and treating problems

(xi) selective error correction:

The first five in the list above can be regarded as knowledge objectives
the rest as skill objectives for training.

The next step was to identify in the fist of things which teachers must do
— if the objectives of the course are to be achieved — those for which guidance
and training would be needed. To do this it was essential to know the existing
level of the staff with regard to the required knowledge, skills and attitudes
for each salient feature. For instance, one of the salient features of the
matenals is that students monitor each other and themselves, act upon their
nhservation and help cach other Therefore, we would need to know with
respect (0:
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Knowledge

How much teachers know about group dynamics, friendship patterns and
personalities of students.

Skills
How well teachers can exercise the following:

(a) skill in monitoring ability of large numbers of small groups

(b) skill in promoting the right balance of guidance and freedom

(c) skill in keeping students focused on Lhe learning objective

(d) flexibility and skill in dealing with the unforeseen while still keeping
on the trail of the learning obiective

(¢) keeping reasonable control over the time taken for the various
activities

Attitudes
To what degree teachers believe in the following:

(a) students have responsibility for their own learning
(b) students learn from teacher. materials and from each other

A number of investigative modes were considered and the (ollowing were
adopted.

(@) self-evaluation questionaaires completed by teachers alter each unit
has been taught
(ii) feedback and debriefing sessions after lessons

The self-evaluation questionnaire listed the teaching skills tliat the analysis
of salient features in the materialsidentified as required of the staff, Teachers
were requested to fill in the questionnairc after teaching each unit of the course
during the academic sesslon 1983/84 when the UMSEP courses were taught
for the first time. The first question in the questionnaire attempts to find out
what types of activity teachers found difficulty in handling. The second ques-
tion is an attempt to find out if teachers could:

identify the problems that students face
do something about them

The third question attempts to identily aspects of classroom management
that teachers found difflcult to [tandle. The fourth question forms the main-
body of the questionnaire and requires the teacher to rate herself on a scale
of 1.5 {1 = excellent, S = inadequate) on the various teaching skills listed.

Informatian obtained from the questionnaire was supplemented by feed-
back obtained from observation of lessons during trialling of the courses
Another procedure used to identify teaching difficulties was the holding
regular feedback or debriefing sessious after each block of units (numbering
3—4) was taught Siudent evaluation of teachers at the end of the course
also contributed some information on teacher skills. Students were asked to



74 Jurnul Bakax: Modan

write comments using questions such as these as ghidelines. How has Your
teacher helped you to learn this year? What kind of help would you like to
have received from your teacher but dldn’t get? What do you think your
teacher shouid do to help next year’s students learn more effectively?

The information cbtained from the questionnaires and supplcmentary pro-
cedures on stalf's leved of competencein the required teaching skills was mat-
ched against the stated requirements. From this the following priority train-
ing aseas were identified (a rating betow 3 suggests lack of confidence and
indicates that guidance would probably be nceded):

Note: Percentages below refer to the percentage of responses which gives a
rating below 3.

|  Setting up of interactive activities (53%)
2 Error correction (what to correct, when to correct, how to correct ) (75 %)
3 Monitoring
(a) interactive activities (79%)
(b) functional activities (42%)
{¢) evaluative activities (85%)
4. Checking
(a) structural/formal concepts (63%)
(b) functional concepts (47%0)
{c) lexical concepts (53%)
(d) procedure (63%)
5 Eliciting
{a) ideas (47%)
(b) information (53%)
6. Giving feedback
(a) positive feedback (63%)
(b) negative feedback (68%)
(c) selecting areas where feedback is needed (47%)
7  Sensitizing students to meaning and communicative potential of language
(45%)

8. Providing models of correct sounds, stress and intonation (68%:)

It must be emphasized that the information from the questionnaires was
checked against feedback obtained from observation of lessons and mectings
with teachers.

Developing & training programme

This section describes the development of a training programme to pro-
vide training for teachers in course implementation and also in evaluating
students® progress.

Training Stralegies

The next step after identifying the priority areas for training was (o choose
training strategies |t was decided that a two-pronged approach be adopted.

1 Offl-the-job training, involving:
(a) introductory scssions
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This would take the form of talks, lectures, video {ilms 10 familiarize
teachers with the principles underlying course design, the identify-
ing features of the different types of activities, etc.

(b) skill development workshop/seminars
The emphasis here is on exposing teachers to specific teaching techni-
ques, providing opportunities for teachers to try these out and also
to share ideas they may have developed themselves in teaching the
course.

Oo-the-job training, involving:

(a) team-teaching with UMSEP team members or an experienced teacher
in each team

(b)) regular problem clinics

(c) pre-teaching briefing sessions on key points about the next lot of units
to be taught

Training Methods

The range of training methods considered include expositions, de:nonstra-

tions, workshops, seminars. buzz groups. syndicated exercises, etc. The actual
training procedure or vehicle employed would be determined by its suitabili-
ty for achieving the training objective in question. Following the classifica-
tion of training objectives into knowledge. skill and attitudinal objectives,
it is possible to identify the procedures which are particularly suitable for a
certain class of objectives, The following is an outline of the modelsof train-
ing that are felt to lend themselves well to realising the three Lypes of training
objectives.

Knowledge objectives
These are probably best attained through:
(a) exposition accompanied by the use of graphics, video film
(b) demonstration followed by discussion
(c) teachersin groups trying out different types of activities in the course,
followed by post-mortem discussion; discussion on management of
activity tried
(d) seeing a unit taught, then trying it
(e) practica! exercises 1o develop understanding/awareness, for exam-
ple, rewriting instructions to make them easier to understand (the
assumption is that if they can do that they must understand them)
Skill objectives
Though the emphasis here is on skills, the approach favoured in skill
development is one in which the skill area is tackled at the level of skill
and principle. This is to discourage rigid adherence to specific leaching
techniques through familiarity without understanding that a specific
technique should be used on grounds of its suitability for achieving a par-~
ticular learning aim.
David Warren Piper suggested a sequence of procedures (a-¢ below)
as suitable for attaining skill objectives.
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(8) explanation

(b)) demonstration. a video 1apc of a teacher failing and succeeding in
each skill

(¢) discrimination teacher participants classify taped examptes as suc-
cess or failure

skill iraiming. first with taped students on trigger-tilm basis,

then with role-play (vidco is used here as in micro-teaching for
anatysis and post-mortem discussion) then with real classes

(e) practical exercises 10 supplement above

3 Auirudinal Ohjectives

These are best anained througt.-

(a) publicity films

(b) providing opportunities for stafl to discuss their experience (boil
posilive and ncgative) in using the materials

(c) careful on-the-yob monitoring of teachers 10 help staff see ollicomes
and ensore Lhat they experience suiecess (the latter — the experienc-
ing of success — is vital if a posilive altitude to materials is to be
encouraged)

Training Materials
UMSEP recognises the need 10 buitd up a bank of suppor activities Lo be
ca
package as possible so that trrining in fulure can be conducted as and when
the nced arises. Training materials currently being worked on are:
| Practical exercises
Practical excercises with accompanying worksheets and handouts for
developing specifie skills are currently being worked on. Some of these
excreises are Specially designed and some compiled from teacher train-
ing manuals.
2. Audio caseiles and video fiims
Audio and video marenials for training purposes would include the
following:
Audio caselles
(8) audio recordings of student 1alk for error correclion practical
exercises
(b) audio recordings of studenis at different levels of proficiency
for training teachers torate students using the rating scale devis-
cd by UMSEP which describes performance on a scale of 1-6
(teacher - assessor has (0 be able 1o say if bie places a student
at a parsticular band, what the student's performance in termis
of fluency, effecliveness, uccuracy or range is like

Yideo fllms
(a) filus which give 1eachers an overview of cach of the three
courses. course and unit structure, types of activities ina unit
and their key characteristics
(b) video recordings of lessons for analysis and discussion on handl-
ing of problems
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3 Tvaiolng semlaers and workshops conducted
To date three series of workshops/seminars have beep conducted by
UIMSEP for teachers at Pusat Behasa:

(a) from 15th March —— 2nd April 1982 - during Janet McAlpin's
consultancy visit

(b) from 5th—22th January {983 - during Chris Kenncdy's con-
sultancy visit

{¢) from 6th—14th June 1983 - conducted by the UMSEP team
members themselves

Theworkshops (a) and (c) conczntrated on helping teachers to unders-
tand the aims and approaches of the three courses and to familiarize them
with the design and content of cach course. They also Familiarized reachers
with the main activity types and worked out with them effective ways
of handling these activities in class

Conclusion

Various consultants (o the Project have pointed out that UMSEP courses
demand more of the teacher than other courses UMSEP sees the icacher as
the ‘mediator’ between the materials and the studeats and allows the teacher
a certain amount of discretion especiglly with regard to procedures, to adapt
them when necessary (0 ensure that the learning objectives of the course are
attained in the most cfficient and economical way possiblein terms of time
taken, cffort, anxiety, ctc. We also recognise that there are different teaching
styles. Therefore, the guiding principle in training is to help teachers perceive
skill options available, extend their repertoire of skills and, by familiarizing
them with the principles underlying the courses, improve their ability to select
appropriately from these skill options
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